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How are perspectives of the Holocaust told 
through artifacts? 

   

    
  

A closeup photo of Steve Lewkowicz’s camp uniform from Buchenwald.  
 

Supporting Questions 

1. What can artifacts tell us about a person, place, or event? 

2. What emotions arise when examining Holocaust artifacts?  

3. How can artifacts teach us about dehumanization? 
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How are individual perspectives of the Holocaust told through artifacts?  

Standards and 
Practices 

WHG 7.1.3 - Genocide in the 20th Century; WHG 7.2.3 - World War II;  WHG 7.2.6 - Case Studies in Genocide;  WHG 
CG4 - Conflict, cooperation, and security: Causes of and responses to ethnic cleansing/genocide/mass killing;  USHG 
7.2.4 - Responses to Genocide 

Staging the 
Question 

Students will define and discuss artifacts. The discussion will be driven using the following questions: How does an 
artifact tell a story? Do artifacts have certain characteristics?  Does an object need to be old to be considered an 
artifact?  Does it have to be in a museum to be an artifact? 
 

 

Supporting Question 1 Supporting Question 2 Supporting Question 3 

What can artifacts tell us about a person, place, 
or event? 

What emotions arise when examining 
Holocaust artifacts? 

How can artifacts teach us about 
dehumanization? 
 

Formative  
Performance Task 

Formative  
Performance Task 

Formative  
Performance Task 

Students choose two artifacts to analyze.  
Compare and contrast the meaning of the 
artifacts and their historical significance.   

Evaluate the emotions surrounding 
various artifacts. Compare and contrast 
between the Dachau ring and the lock 
and key.  

Analyze the dehumanization that artifacts 
attempted to cause. Look specifically at a 
camp uniform and examine the 
repercussions of a camp uniform’s usage.  

Featured Sources Featured Sources Featured Sources 

Source A: Medical Certificate 
Source B: Notice to Hans 
Source C: Notice to Mr. and Mrs. Weinmann 
Source D: Public Health Document 
Source E: Dovercourt Camp Document 
Source F: Letter of Concern 
Source G: Enemy Aliens 
Source H: Guardianship 

Source I: Dachau Ring 
Source J: George Zeff’s Lock and Keys 
 

 

 

Source K: Camp Uniform of Steve 
Lewkowicz 

 

Summative 
Performance 
Task  

ARGUMENT  

Students will select one of the artifacts examined and used in the formative performance tasks and develop an 
argument that the artifact is an example of one of the levels of the Pyramid of Hate. 

EXTENSION  
 
Students can learn more about Steve Lewkowicz and his story of resilience and survival by watching the Holocaust 
Memorial Center’s “Inside the Glass Case” video at the following link. 
 
https://www.holocaustcenter.org/inside-the-glass-case/steve-lewkowiczs-uniform/ 
 

Taking 
Informed 
Action 

 
Students will organize and lead a community spotlight with the purpose to educate their community about the 
Holocaust using a variety of artifacts from the Holocaust Memorial Center. 
 



HOLOCAUST MEMORIAL CENTER • ZEKELMAN FAMILY CAMPUS 

 

 

Overview 

Inquiry Description 

This inquiry focuses on examining various artifacts from the Holocaust Memorial Center’s collection to explore 
how different perspectives of the Holocaust can be told through artifacts. The questions, tasks, and sources in 
this inquiry asks students to examine a diverse collection of artifacts that shows the complexity of studying the 
Holocaust and that each Holocaust experience was unique. 
 
This inquiry highlights the following standards:   

WHG 7.2.3 - World War II 

WHG 7.2.6 - Case Studies in Genocide 

WHG CG4 - Conflict, cooperation, and security: Causes of and responses to ethnic cleansing/genocide/mass 
killing 

USHG 7.2.4 - Responses to Genocide 
C3 Framework Indicators: 

D2.His.4.9-12 – Analyze complex and interacting factors that influenced perspectives of people during 
different historical eras 
 
D2.His.5.9-12 – Analyze how historical contexts shaped and continue to shape people’s perspectives  
 
Dimension 3 – Developing claims and using evidence  

 
This inquiry is expected to take five class periods with additional time needed to organize and hold the 
“Community Spotlight.” The inquiry can be modified to shorten or expand the amount of time needed as 
determined by the teacher. Teachers are encouraged to adapt the inquiry to meet the needs and interests of 
their particular students. This inquiry lends itself to differentiation and modeling of historical thinking skills while 
assisting students in examining the variety of sources.  
 

The Inquiry Design Model (IDM) Blueprint 

IDM is a distinctive approach to creating instructional materials that honors teachers’ knowledge and expertise, 
avoids over-prescription, and focuses on the key elements envisioned in the C3 Inquiry Arc. Unique to the IDM is 
the blueprint based on these key C3 elements—a one-page presentation of the questions, tasks, and sources that 
define a curricular inquiry. The blueprint offers a visual snapshot of an entire inquiry such that the individual 
components and the relationship among the components can all be seen at once. 

—Swan, John Lee, and S.G. Grant, “The New York State Toolkit and the Inquiry Design Model: Anatomy of an Inquiry,” 
Social Education 79(5). (2015): 316–322.  
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Content Background 

Michigan Social Studies Standards: 

WHG 7.1.3 – Genocide in the 20th Century 

WHG 7.2.3 - World War II  

WHG 7.2.6 - Case Studies in Genocide 

WHG CG4 - Conflict, cooperation, and security: Causes of and responses to ethnic cleansing/genocide/mass 
killing 

USHG 7.2.4 - Responses to Genocide 
 
C3 Inquiry standards (2013): 
 
D1.1.9-12 – Explain how a question reflect an enduring issue in the field 
 
D1.5.9-12 – Determine the kinds of sources that will be helpful in answering compelling and supporting 
questions 
 
D2.His.1.9-12. – Evaluate how historical events and developments were shaped by unique circumstances of time 
and place as well as broader historical contexts 
 
D2.His.4.9-12 – Analyze complex and interacting factors that influenced perspectives of people during different 
historical eras 

 
D2.His.5.9-12 – Analyze how historical contexts shaped and continue to shape people’s perspectives 
 
D2.His.6.9-12 – Analyze the ways in which the perspectives of those writing history shaped the history that they 
produced. 
 
D2.His.11.9-12. – Critique the usefulness of historical sources for a specific historical inquiry based on their 
maker, date, place of origin, intended audience, and purpose. 
 
D3.1.9-12 – Gather relevant information from multiple sources 
 
D4.1.9-12 – Construct arguments using precise and knowledgeable claims, with evidence from multiple sources.   
 
D4.2.9-12 – Construct explanations using sound reasoning, correct sequence, examples, and details 
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Staging the Compelling Question - Overview for the Teacher 

Compelling 
Question 

How are individual perspectives of the Holocaust told through artifacts? 

 
https://www.ted.com/talks/lara_maiklem_trash_or_historical_artifact 1:49-2:52 

 

Use this video clip as an introduction to what an artifact may be. Have students hypothesize and discuss what 
she found. Is a clay pipe really an artifact or is it just an old object? What can a clay pipe tell us? 
 
Students will define and discuss what is an artifact? The discussion will be driven using the following questions: 
How does an artifact tell a story? Do artifacts have certain characteristics? Does an object need to be old to be 
considered an artifact? Does it have to be in a museum to be an artifact? 
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Supporting Question 1 - Overview for the Teacher 

Supporting 
Question 

What can artifacts tell us about a person, place, or event? 
 

Formative 
Performance Task 

Students choose two artifacts from the Holocaust Memorial Center’s collection to 
analyze.  Compare and contrast the meaning of the artifacts and their historical 
significance. 

 
Featured Sources 

Source A: Medical Certificate 

Source B: Notice to Hans 

Source C: Notice to Mr. and Mrs. Weinmann 

Source D: Public Health Document 

Source E: Dovercourt Camp Document 

Source F: Letter of Concern 

Source G: Enemy Aliens 

Source H: Guardianship 

 

Featured sources A, B, and C are associated with Hans R. Weinmann.  To learn more about Hans, below is his 
story and experiences to help supply context. 
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Hans R. Weinmann 

Weinmann was born in 1926 in Vienna, Austria, the younger of two sons of a middle-class Jewish couple. His 
father, whose ancestors had lived in Vienna since the early 1800s, was employed as a tariffs and traffic manager 
for a private firm dealing in grains throughout Europe. 

Previously, his father had been an operational auditor for the Austrian railroads, which was a civil service 
position; during World War I, he was an officer in the Austrian army. Weinmann attended public elementary 
school for the first four years, and then transferred to an academic “gymnasium,” a combination junior and 
senior high school for more gifted children. Living in Vienna’s 12th district, Meidling, where relatively few Jews 
lived, he personally saw and experienced little antisemitism even though antisemitism was very prevalent in 
Vienna at that time. His parents kept him focused on his studies so he would succeed in later life. 

Following the annexation of Austria by Germany in March 1938, he was expelled from his school, and his father 
was dismissed from his job, for being Jewish. On November 10, 1938, Kristallnacht, Weinmann witnessed the 
arrest of his father by two Gestapo agents. His father was imprisoned in the Dachau concentration camp, but 
was released about two months later with the specific requirement that he leave the country within ninety days. 
Weinmann believes that his father was released because of his army service; he was decorated and wounded 
during World War I. Further details are given in the interview. 

Since his parents had a great deal of difficulty obtaining a visa for emigration, they took advantage of an 
opportunity to send both children to England as part of the “Kindertransport” rescue effort for children under 
eighteen years of age. In England, Weinmann lived with a Jewish family that voluntarily took him in. During the 
interview, Weinmann describes details of the Kindertransport movement as well as of his own experiences upon 
leaving Germany on June 13, 1939, just three months prior to the start of World War II. 

His parents were finally able to leave for the United States in December 1939. Following an approximately one-
year stay in England, Weinmann was able to rejoin his parents, making the trip from London to New York alone 
at the age of fourteen and a half because his older brother had been placed into an internment camp by the 
British as an enemy alien. The voyage on a British ship through the U-boat infested Atlantic took over a week 
due to the zig-zag course of the ship. 

After he completed high school, Weinmann was drafted into the U. S. Army, received his U. S. citizenship, and 
served in the Pacific war zone even though he had been trained in counter-intelligence activities due to his 
fluency in German. 

At the conclusion of the interview Weinmann gives his opinion of Austria and of the Austrian people of today 
and also states his reasons for his volunteer efforts on behalf of the Holocaust Memorial Center. 
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Supporting Question 1 

Featured Source  

A 

 

Medical certificate of Hans Weinmann 

 
 

About the Artifact: 

Medical documentation required for Hans Weinmann to go to England. The doctor certified that he examined 

Hans, and that there are no concerns. 
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Supporting Question 1 
Featured Source  

B 
Notice to Hans 

 

About the Artifact: 

Notice dated May 14, 1940 from Movement for the Care of Children From Germany, Ltd. in London, to Hans. 

The letter states that Hans was going to be able to leave England and set sail for the United States in order to 

reunite with his parents. 
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Supporting Question 1 
Featured Source  

C 
Notice to Mr. and Mrs. Weinmann 

 

About the Artifact: 

Notice dated May 24, 1940 from the National Refugee Service, Inc. in New York sent to Hans’ parents letting 

them know that Hans was on his way to the United States. 
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Supporting Question 1 

Featured Source  

D 

 

Public Health Document 

 
 

About the Artifact: 

Letter from the Borough of Hampstead Public Health Department to the Chief Medical Officer of Health at the 

Ministry of Health, 16 February 1939. This document shows the discussion between health departments on the 

influx of refugees and how to handle the situation.  
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Supporting Question 1 
Featured Source  

E 
Dovercourt Camp Document 

 

About the Artifact:  Excerpt from a report by Women’s Voluntary Services, 12 January 1939. This document 

discusses the camps being established, particularly the Dovercourt Camp, which housed the refugee children. 
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Supporting Question 1 
Featured Source  

F 
Letter of Concern 

 

About the Artifact: Letter sent to Lord Halifax, Foreign Secretary, dated 31 0ctober 1938. The letter has valuable 

information regarding the ways that German youth were treated and the disparities many in Germany were 

noticing. They blame the intolerable conditions on the racial and religious differences. 
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Supporting Question 1 
Featured Source  

G 
Enemy Aliens 

 

About the Artifact: 

Extract from a Secret Service document relating to enemy aliens aged sixteen and above, 11th February, 1942. 

In this letter there is information regarding the political sympathies of young children and teenagers. They 

recognize that children’s opinions are not fully formed and therefore it is rather harsh to take these cases to the 

Regional Advisory Committee. 
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Supporting Question 1 
Featured Source  

H 
Guardianship 

 

About the Artifact: 

Home office document showing the terms of the Guardianship Refugee Children Act, whereby Lord Gorell was 

appointed as guardian to kinder children, 5 September, 1944. The act discusses who would count as a refugee 

and what makes someone a refugee. 
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Supporting Question 2 - Overview for the Teacher 

Supporting 
Question 

What emotions arise when examining Holocaust artifacts? 

Formative 
Performance Task 

Evaluate the emotions surrounding various artifacts. Compare and contrast between the 
Dachau ring and the lock and key.  

Featured Sources 
Source I: Dachau Ring 

Source J: George Zeff’s Lock and Keys 

 

Supporting Question 2 
Featured Source  

I 

 

Gold Wedding Band 

 
 

About the Artifact: 

This wedding band was found at Dachau by a US soldier. While the specific date is not known, it was after the 

camp had been liberated. The soldier found it while assigned to a work detail where he had to load cases and 

boxes of items onto a military truck and then escort it to Salzburg. Most of the contents of the cases and boxes 

were plainly visible. For example, there were two cloth sacks filled with gold dental fillings, many boxes with 

small personal items (like cigarette cases and glasses), and several cardboard boxes with wedding bands. He 

took one wedding band from the box and kept it. 
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Supporting Question 2 

Featured Source  

J 
George Zeff’s Lock and keys 

 

 

 

About George Zeff 

George Zeff was born in Suwalki, Poland in 1931. Originally from Poland, his family lived in Paris until 1936, 
when they moved to Issoudun, a small town in central France. The town of about 14,000 inhabitants had five 
Jewish families. There Zeff’s father was employed as a leather bootmaker in a leather goods manufacturing 
company. George had two sisters, one born in 1941,and the  other shortly after D-Day in July 1944. Zeff recalls 
that he and his family experienced virtually no antisemitism in their predominantly Catholic town. 

Following Germany’s occupation of France, George and his mother were shopping at a store in France when 
they were taken by the Germans and sent to a labor camp near Paris called Drancy. They traveled there in a 
boxcar, and he remembers the experience as awful. He remembers being packed into the car with about 100 
other people. He and his mother were able to escape from Drancy because of his mother’s intuition. She 
befriended two French men that would come into the camp once a week to clean the German officers’ 
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uniforms. She bribed them with some diamonds that she had with her. The two men came one night and 
smuggled them out and they went home. 

The Zeffs were warned by neighbors of the impending roundup of Jews. The entire family went into hiding in 
separate locations. For about two years, George was hidden by several people; he was not told where the rest of 
his family was in order to avoid betrayal under duress. From time to time, he was hidden in wine barrels, in a 
small attic, a well. At one point, he was hidden in a locked cage with two German Shepherds.  

Following the liberation of France, the family returned to Issoudun, and Zeff’s father resumed his work. The 
family immigrated to the United States in 1953. Zeff served in the U.S. Army, finished his education, and built a 
life. He notes that all of his relatives who had remained in Poland -- grandparents, uncles, aunts, and cousins on 
both sides of his family -- died during the Holocaust.  

Zeff mentions that he has returned to France several times to visit the people, or their descendants, who helped 
his family. He believes that they were motivated to help, despite the inherent dangers, because they felt it was 
the right thing to do. No monetary rewards were involved. 
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Supporting Question 3 - Overview for the Teacher 

Supporting 
Question How can artifacts teach us about dehumanization? 

Formative 
Performance Task 

Through examining a camp uniform, students will identify how artifacts can represent 
dehumanization. 

Featured Sources Source K: Camp Uniform of Steve Lewkowicz 

 

 

Supporting Question 3 

Featured Source  

K 
Camp Uniform of Steve Lewkowicz 
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About Steve Lewkowicz 

Steve Lewkowicz was born on December 2, 1925 in Boleslawiec, Poland. His father, Moshe, was a businessman 
who bought and sold  chickens. His mother, Bluma, was a housewife and took care of Steve and his two sisters, 
Gita and Liba. As a young boy, he went to Polish school in the morning. After eating lunch at home, he would go 
to the Jewish school, or cheder, in the afternoon.  

When the war broke out in 1939, Steve recalls hearing the Polish army going towards the German border. Out of 
fear, they hid in a cellar in the back of their house. The Germans entered their home and walked around, but did 
not find them. They remained in hiding for a few days while the Germans burnt down houses and buildings. 
Luckily, their home was spared, but the family decided to leave. After spending a night at an abandoned farm 
house, the Germans found them and told them to go home, so they went back to their house. Steve had an 
uncle whose house was destroyed. As a result, he moved in with Steve’s family. Two families – one with three 
kids and one with two – all lived together in a two-room house.  

Everyone was made to wear a yellow star and perform manual labor. They had a curfew and were not allowed 
to walk on the sidewalks. While their town was not an official ghetto, it operated like one. His family was able to 
make arrangements for Steve to work on a nearby farm. When he would come home on Sundays he would bring 
back bread, milk, and eggs for his family. Eventually Steve was discovered and was sent back home. 

When deportations started, Steve was taken right away. That was the last time he saw his family. He was taken 
to a small transit camp, and then to several labor camps. In his testimony recording, he could not remember the 
names on any of the camps. He was eventually taken to Auschwitz. When he got there, he went through a 
selection and was tattooed with the number. After a few months, he was sent to Jaworzno, where he worked in 
the coal mines.  

As the Allies advanced through Poland, Steve was sent on a death march to Buchenwald,where he worked in 
stone pits. Again, he was supposed to be sent on a death march, but he laid on a pile of dead bodies and was 
spared. A few days later, the camp was liberated by the US Army. He was taken by ambulance to a nearby 
hospital for treatment. Once his strength had returned, he went to the Landsberg DP Camp where he lived for 
roughly 4 years before immigrating to the United States.  

Steve knew that he had an uncle in Detroit who was a baker. They were able to locate his uncle by working with 
the bakers union. In 1949, he traveled by boat from Germany to New York. He then took the train to Detroit. 
After two weeks, he began to look for a job. Since he did not know any English, his uncle completed his 
application to work at the Dodge factory in Hamtramck, Michigan. There, he was able to speak to his colleagues 
in Polish. In the evenings, he attended night school at Central High School in Detroit. Eventually, he switched 
occupations and worked at a glass business. Eventually, he became sole owner of the company. He and his wife, 
Phyllis, have three children and 8 grandchildren. He passed away in 1997. 
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Summative Performance Task - Overview for the Teacher 
 

Summative 
Performance 
Task  

ARGUMENT  

Students will select one of the artifacts examined and used in the formative performance tasks 
to develop an argument that the artifact is an example of one of the levels of the Pyramid of 
Hate.  Students will use background information provided for the artifact to help support their 
argument.  A well-developed argument will help to address the three supporting questions: 
(1) What can artifacts tell us about a person, place, or event? (2) What emotions arise when 
examining Holocaust artifacts? (3) How can artifacts teach us about dehumanization?   

This response may take the form or forms that the teacher deems most appropriate for their 
students. For example, the claim could be in the form of a detailed outline, graphic organizer, 
poster, essay, video, or any other creative format the teacher and student may decide is best 
for constructing their claim and supporting it with evidence.  
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EXTENSION  
 
Students can learn more about Steve Lewkowicz by going to the Holocaust Memorial 
Center’s resource “Inside the Glass Case” located at  
https://www.holocaustcenter.org/inside-the-glass-case/steve-lewkowiczs-uniform/ 
 

● Summary of Videos 
○ The First Video: Steve Lewkowicz Uniform 

■ Summary: The first video begins by providing context of the 
Holocaust and World War II before delving into information on Steve 
Lewkowicz at the end. Following the conclusion, there are questions 
that students can answer if they choose to use the extension option. 

○ The Second Video: Survivor Stories, Steve Lewkowicz 
■ Summary: Steve begins by talking about his experience in the camps, 

labor and food, and then speaks about his liberation from the camp. 
 

 
 
 
 

Taking Informed Action - Overview for the Teacher 
 
 

Taking 
Informed 
Action 

Students will organize and lead a “Community Spotlight” with the purpose to educate their 
community about the Holocaust. Using a variety of artifacts from the Holocaust Memorial 
Center, they will present different perspectives of the Holocaust.  Students will work with 
their teacher and use community resources/partners such as the Anti-Defamation League 
and the Holocaust Memorial Center to help organize the “Community Spotlight.”  Local, 
state, and federal government officials will be invited to the “Community Spotlight,” which 
will be held in a public place such as a school auditorium or local library.  The “Community 
Spotlight” will address the compelling and supporting questions. 
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Taking Informed Action 

Featured Sources 

Source A: Medical Certificate 
Source B: Notice to Hans 
Source C: Notice to Mr. and Mrs. Weinmann 
Source D: Public Health Document 
Source E: Dovercourt Camp Document 
Source F: Letter of Concern 
Source G: Enemy Aliens 
Source H:  Guardianship 
Source I: Dachau Ring 
Source J: George Zeff’s Lock and keys 
Source K: Camp Uniform of Steve Lewkowicz 
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