
Biased Attitudes Lesson Plan

Title: Biased Attitudes through Primary Sources

Course/Grade: WHG & USHG / 9 - 12

Timeframe:
2 class periods (45-60
minutes per class period)

Michigan Social Studies Standards:

F1
Recognizing that perspectives are shaped by different
experiences across time and space.

P1.2
Interpret primary and secondary source documents
for point of view, context, bias, and frame of
reference.

P2.3
Find, organize, and interpret information from a
variety of sources.

WHG 7.2.3
World War II – analyze the causes, course,
characteristics, and consequences of World War II.

WHG 7.2.6
Case Studies of Genocide – analyze the development,
enactment, and consequences of, as well as the
international community’s responses to genocide.

WHG CG4
Conflict, cooperation, and security: Causes of and
responses to ethnic cleansing/genocide/mass killing

C3 Inquiry Standards:

D1.1.9-12
Explain how a question reflects an enduring issue in
the field

Learning Targets (I can…)
1. Analyze how bias attitudes impact group

mentality and affect individuals using
evidence from a text.

2. Use context clues to determine the meanings
of unknown words.

3. Determine an author’s point of view.

4. Interpret primary sources, analyzing the
impact of the account on the author.



D1.5.9-12
Determine the kinds of sources that will be helpful in
answering compelling and supporting questions

D2.His.1.9-12
Evaluate how historical events and developments
were shaped by unique circumstances of time and
place as well as broader historical contexts

D2.His.4.9-12
Analyze complex and interacting factors that
influenced perspectives of people during different
historical eras

D2.His.5.9-12
Analyze how historical contexts shaped and continue
to shape people’s perspectives

D2.His.6.9-12
Analyze the ways in which the perspectives of those
writing history shaped the history that they produced.

D2.His.11.9-12
Critique the usefulness of historical sources for a
specific historical inquiry based on their maker, date,
place of origin, intended audience, and purpose.

D3.1.9-12
Gather relevant information from multiple sources

D4.2.9-12
Construct explanations using sound reasoning,
correct sequence, examples, and details

Common Core Standards for English
Language Arts:

CCSS.ELA-LITERACY.RI.9-10.1/RI.11-12.1
Cite strong and thorough textual evidence to support
analysis of what the text says explicitly as well as
inferences drawn from the text.

http://www.corestandards.org/ELA-Literacy/RI/9-10/1/


CCSS.ELA-LITERACY.RI.9-10.4/RI.11-12.4
Determine the meaning of words and phrases as they
are used in a text, including figurative, connotative,
and technical meanings; analyze the cumulative
impact of specific word choices on meaning and tone
(e.g., how the language of a court opinion differs
from that of a newspaper).

CCSS.ELA-LITERACY.RI.9-10.6/RI.11-12.6

Determine an author's point of view or purpose in a
text and analyze how an author uses rhetoric to
advance that point of view or purpose.

Materials/Technology:

Review:
This lesson is a part of a 4-lesson
unit plan that delves into the
“Pyramid of Hate.” This can be
taught in conjunction with another
Holocaust unit or as a way to
introduce the Holocaust.

Misconceptions:
Definition of bias

Escalation of bias

Vocabulary:
Bias
Group mentality
Primary source
Stereotypes

Essential Questions:
1. What is bias?

2. How can biased attitudes affect individuals and groups?

3. How does group mentality influence biased attitudes?

Hook:
1. Students individually record answers to the following questions.

a. Which is more powerful, groups or individuals? Explain your thinking.
b. Why would people be left out of a group?

2. Think-Pair-Share.
a. Students will turn to a partner and share their two answers to 1a and 1b.

3. Today, we are going to look at two primary sources in which the authors experienced exclusion from a
group. This feeling of exclusion influenced how they think and act.  Let’s first explore what the term
“bias” means.

http://www.corestandards.org/ELA-Literacy/RI/9-10/4/
http://www.corestandards.org/ELA-Literacy/RI/9-10/6/


Modeling:
1. Bias Activity:  Have students fill in the blanks by recording the first answer that comes to mind

2. Prompts for Bias Activity

Fill in the following with your first reactions: Bread and ________

Peanut butter and __________ Campfires and _________

Milk and __________ Summer and __________

Salt and __________ Cupcakes and ________

a. Explain that most people probably put “jelly” to go with “peanut butter,” yet some may have
different responses for “campfires, summer, and cupcakes.” Reinforce the idea that the answers
vary based on what has influenced students individually.

b. Explore the biases towards common high school cliques and groups.

c. Reveal the definition of bias and connect back to the activity (where do these ideas come
from?)

i. Noun: prejudice in favor of or against one thing, person, or group compared with
another, usually in a way considered to be unfair.

ii. Verb: cause to feel or show inclination or prejudice for or against someone or
something.

1. Oxford Language Dictionary

d. Watch the “Peanut Butter, Jelly and Racism” clip.

e. Invite students to think-pair-share the meaning of “bias” in their own words.

3. Introduce the Pyramid of Hate (Source A)
a. Pass out to students the precut strips for each “Pyramid of Hate” level (in pairs or groups)
b. Students will sort the strips from least severe to most severe (this lends itself to having a quick

discussion/review on word connotations).
c. Once sorted, direct the students to think of examples that could fall under each category.

Students may find they need to reorder the strips once they dig into specific examples.
d. Discuss the order that students sorted the strips and examples within each category, being

careful not to confirm or deny. Instead, make connections between student statements.
e. Reveal the “Pyramid of Hate” (Source A) discussing the order of escalation and examples

within each level. Emphasize the progression, reinforcing that genocide doesn’t “just happen,”
but begins with the most basic level which is biased attitudes.

4. Transition to close reading the first primary source, “Voices in the Dark,” together as a class. (Source
B)

https://www.google.com/search?q=definition+of+bias&client=firefox-b-1-d&sxsrf=ALeKk00W8jE2B7lMUm4K1Mxvqxwg-B3-5A%3A1621441244897&ei=3DqlYKyWNtSstQaT3bSABA&oq=definition+of+bias&gs_lcp=Cgdnd3Mtd2l6EAMyBwgjELADECcyBwgAEEcQsAMyBwgAEEcQsAMyBwgAEEcQsAMyBwgAEEcQsAMyBwgAEEcQsAMyBwgAEEcQsAMyBwgAEEcQsANQu7UBWLu1AWDBtwFoAXABeACAAW2IAbkBkgEDMS4xmAEAoAEBqgEHZ3dzLXdpesgBCMABAQ&sclient=gws-wiz&ved=0ahUKEwis9LOrk9bwAhVUVs0KHZMuDUAQ4dUDCA0&uact=5
https://youtu.be/1JVN2qWSJF4


a. Now that we know what bias is and we’ve viewed the Pyramid of Hate, let’s explore how bias
attitudes, the first level of the Pyramid, can affect individual people.

b. Word Work (SIOP strategy)
i. In pairs, have students sort the precut words from “Voices in the Dark” into two piles,

words they know and words they don’t know.
ii. Discuss the meanings of unknown words as a whole class.

iii. Next, in their pairs, have students make pairs out of the words, discussing why they put
those words together.

iv. Share out with the whole class, encouraging them to explain why they put those words
together.

v. Last, have students use three words to create a sentence in their pairs. Share sentences.
vi. After Word Work, have students make a one sentence prediction of what the story is

going to be about. Discuss predictions.
vii. Based on their predictions and the words, encourage them to think about the tone of the

text based on the words. What is the tone of the text?

c. Teacher performs a first read of “Voices in the Dark,” leading a discussion about
comprehension details (who, when, why, where, point of view).

d. The teacher performs a second read while students mark the text for any additional unknown
words.

i. Discuss words students identified, using context clues to determine meaning.

e. Students will write a GIST statement - A reading comprehension strategy used to help students
convey the main idea of a text using 20 words or less (What is the text about? What is it
saying?).

i. Read and discuss GIST statements

f. Teacher rereads sections of the text and leads a discussion to answer the following text-based
questions, focusing on textual evidence to support answers.

i. What role did darkness play in the incident described in this reading?
ii. What role did the presence of a group of people who share similar attitudes play?

(discuss group mentality vs. individual)
iii. What bias attitudes do you see in the text? How do these biased attitudes impact the

author? How do you know?

g. Teacher models how to mark up the text for evidence and answers the questions using the
evidence

h. Discuss answers to the text-based questions as a class

Activities/cooperative learning:
1. Students will close-read the secondary source “Hitler’s Scapegoat - The Jew” (Source C) in pairs.

a. Students will perform a first read of “Hitler’s Scapegoat - The Jew”
i. Conduct a discussion about comprehension details (who, when, why, where, point of

view).

b. Students perform a second read



i. Students mark the text for unknown words
ii. Students will write a GIST statement - A reading comprehension strategy used to help

students convey the main idea of a text using 20 words or less (What is the text about?
What is it saying?).

iii. Discuss unknown words, using context clues to determine meaning.
iv. Read and discuss GIST statements.

c. Students reread sections of the text and lead a discussion to answer the following text-based
questions, focusing on textual evidence to support answers.

i. How does “Hitler’s Scapegoat - The Jew” relate to the theme of biased attitudes?
ii. How does Hitler use antisemitism to fuel his political goals and wishes?

iii. What was the “treaty of shame” and why does Hitler blame Jews for it?

d. Discuss text-based questions for the second primary source as a whole class.

Closure: (exit ticket, quickwrite, etc.)
Students will use a piece of paper to answer the following two questions before leaving class as a way to
synthesize the two readings.

a. How do biased attitudes affect others?
b. How does group mentality support biased attitudes?



Source A

From Echoes and Reflections:

https://echoesandreflections.org/wp-content/uploads/2021/03/03-04-03_StudentHandout_PyramidofHate.pdf

https://echoesandreflections.org/wp-content/uploads/2021/03/03-04-03_StudentHandout_PyramidofHate.pdf


BIASED MOTIVATED VIOLENCE

DISCRIMINATION

ACTS OF BIAS

BIASED ATTITUDES



Source B

Despair Silence Litany Blaming Cacophony

Vicious Unbearable Threatening Darkness Rabid

“Voices in the Dark”

The train was pitch-dark. The lights were out, nothing uncommon after the war when the German railroads

were in utter disrepair and very few things functioned orderly. . . . That night, we were seven or eight people

in the dark, fourth-class compartment, sitting in utter silence till one of the men started the usual refrain:

“Those God-damned Jews, they are at the root of all our troubles.” Quickly, some of the others joined in. I

couldn’t see them and had no idea who they were, but from their voices they sounded like younger men. They

sang the same litany over and over again, blaming the Jews for everything that has gone wrong with Germany

and for anything else wrong in this world. It went on and on, a cacophony of obscenities, becoming more

vicious and at the same time more unbearable with each new sentence echoing in my ears. Finally, I couldn’t

stand it any longer. I knew very well that to start up with them would get me into trouble, and that to answer

them wasn’t exactly the height of wisdom, but I couldn’t help it. . . . I began naturally with the announcement:

“Well, I am a Jew and etc., etc.” That was the signal they needed. Now they really went after me, threatening

me physically. I didn’t hold my tongue as the argument went back and forth. They began jostling me till one

of them . . . probably more encouraged by the darkness than by his own valor, suggested: “Let’s throw the

Jew out of the train.” Now, I didn’t dare ignore this signal, and from then on I kept quiet. I knew that silence

for the moment was better than falling under the wheels of a moving train. One of the men in our

compartment, more vicious in his attacks than the others, got off the train with me in Friedburg. When I saw

him under the dim light of the platform, I recognized him as a fellow I knew well from our soccer club. . . . I

would never have suspected this man of harboring such rabid, antisemitic feelings.

Henry Buxbaum, “Recollections,” in Jewish Life in Germany: Memoirs from Three Centuries, ed. Monika Richarz, trans. Stella P.
Rosenfeld and Sidney Rosenfeld (Bloomington: Indiana University Press, 1991), 303–04.



Source C

“Hitler’s Scapegoat – the Jew”
Hitler’s primary enemy, his scapegoat, became the Jew. He proclaims, “my enemy is Germany’s enemy:

always and only the Jew.”  Thus, “to march against one sole enemy” Hitler fuses anti-Semitism and

anti-Bolshevism into “Jewish Bolshevism.” He declares, “80% of the Soviet leaders are Jews.” Writes Robert

Waite, “Who stabbed Germany in the back? Who signed the armistice? Who had accepted the ‘Treaty of

Shame’? Who caused the inflation and the Great Depression? The answer was clear and compelling; ‘always

and only the Jew.’” Explains Klaus Fisher, “Anti-Semitism, in fact, was the oxygen of Hitler’s political life.

Anti-Semitism was the hate that fueled the Nazi Movement.” Writes Waite, anti-Semitism “was as important

to Hitler as economics was to Marx.” Hitler scapegoated the Jews strategically. In 1926 he told an associate,

“anti-Semitism is a useful revolutionary expedient. My Jews are a valuable hostage given to me by the

Democracies. You will see how little time we need to upset the ideas of the whole world simply by attacking

Judaism. Anti-Semitism is beyond question the most important weapon in my propaganda arsenal and I use it

with almost deadly efficiency.
Loebs, Bruce. Hitler's Rhetorical Theory. Department of Communication and Rhetorical Studies Idaho State University, 2010.


